
RIGINS AND OBJECTIVES 
The Test Commission was created in 1995 by the national 

association of Spanish psychology (Colegio Oficial de 
Psicólogos (COP), later Consejo General de Colegios Oficiales de 
Psicólogos) and acts as an advisory body to the governing board. Its 
main objective is to carry out a series of activities and projects aimed 
at improving the quality and use of tests in Spain. Tests constitute one 
of the most widely used tools by psychologists, both in their 
professional and research work. Therefore, ensuring their 
psychometric quality and appropriate use is essential to offer a quality 
service to users of psychology and to society in general (Hernández 
et al. 2015; Muñiz et al., 2020). The proper use of a measurement 
instrument requires, first of all, that it has proven psychometric quality, 
but also that it is used appropriately, for which the professionals and 
researchers who use it must have appropriate training. During its more 
than twenty-five years of existence, the Test Commission has 
developed different activities aimed at improving these three aspects: 
test quality, appropriate use, and training for those who use the tests. 
At the time the Test Commission was founded, psychology was 
already well established in Spain, both professionally and 
academically. By then, the psychology degree included 
psychometrics and psychological assessment as compulsory subjects 
in all Spanish universities, there was professional regulation of 

psychology, and a wide variety of psychological tests were available 
on the market. It can be said, in short, that there were adequate 
conditions for the establishment of the test commission, as a 
complement to formal university training.  

In order to gather all the points of view involved in the quality and 
use of tests, the Commission has always been formed, throughout 
these twenty-five years, by experts in Psychometrics and 
Psychological Assessment and by representatives of the Spanish test 
publishing companies. This convergence of professional and 
academic experts and publishers is essential to improve the quality 
and use of the tests, as they must work in a convergent manner. It also 
includes a representative of the COP, since many of the Commission’s 
decisions have professional and institutional repercussions. From its 
foundation until 2020 the Commission was chaired by José Muñiz, 
Professor of Psychometrics, and from 2020 it has been chaired by 
Ana Hernández, Professor of Psychometrics at the University of 
Valencia. Table 1 includes all the people who have been members of 
the Commission from 1995 to the present.  

In order to carry out its objectives, the Test Commission proposes 
and undertakes numerous initiatives, collaborating with international 
organizations that share its objectives, such as the Committee on Tests 
and Testing of the European Federation of Psychological Associations 
(EFPA) (currently called the Board of Assessment), or the International 
Test Commission (ITC). It should be noted that the European Test 
Commission was created at the proposal of the COP, and its first 
president was José Muñiz, who also chaired the Spanish commission.  

 
TEST COMMISSION PROJECTS 

Activities and projects aimed at ensuring the quality and proper use 
of tests can be divided into two main strategies, one called restrictive 
and the other informative. The restrictive strategy includes all initiatives 
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aimed at restricting the use of tests to professionals who have received 
specific training to do so, ranging from restrictions on the purchase 
and use of tests to legal provisions that prevent the use of tests by 
certain professionals. The informative strategy includes the 
dissemination of information to encourage the proper use of tests, such 
as ethical and professional codes, guidelines and recommendations, 
or the dissemination of information on the quality and characteristics 
of the tests available on the market (Muñiz & Bartram, 2007; Muñiz 
& Fernández-Hermida, 2010; Muñiz et al., 2015). These two 
strategies are complemented by a third one that is equally important, 
and closely linked to the previous ones, the training strategy, aimed at 
updating the knowledge and skills of professionals and their 
continuing education (Hernández et al., 2021). The following are 
some of the projects carried out by the Test Commission, which are 
included in some of the aforementioned strategies, especially in the 
formative and informative ones.  

 
PSYCHOLOGISTS’ OPINIONS AND ATTITUDES TOWARDS 
TESTS 

In order to improve the use of the tests, it is essential to know the 
opinions and attitudes of the professionals regarding them, as this will 
allow us to focus on those aspects that are perceived to be the most 
deficient. To this end, the Test Commission regularly conducts a survey 
among professionals. To date, three editions have been carried out, 
the first in 1999, the second in 2009, and the third in 2019. The 

results (Muñiz & Fernández-Hermida, 2000, 2010; Muñiz et al., 
2020; Hernández et al., 2021) allow us to establish an accurate 
diagnosis of the perception of professional psychologists about the 
use of tests, which is essential to promote actions for continuous 
improvement. 

The questionnaire used in these studies provides information on 
several dimensions, and the participants are also asked to indicate the 
three tests they use most in their professional practice. In order to 
analyze the evolution of psychologists’ opinions and attitudes towards 
tests over time, the questionnaire used has always been the same, 
although with small variations adjusted to each moment in time. For 
example, in the last study (Muñiz et al., 2020, Hernández et al., 
2021) the questionnaire was composed of 31 items grouped into 5 
dimensions: Attitudes towards tests, Training and knowledge about 
tests, Need for control and regulation of tests and their use, Influence 
of new technologies on test use, and Problems in test use. In addition, 
participants were asked to indicate the three tests most commonly 
used in their professional practice, and the 2019 edition included, for 
the first time, items on the annual test review process carried out by the 
commission since 2011, as detailed in the following section.   

The most relevant results of the last edition indicate (a) that 
psychologists recognize that the training received in the psychology 
degree may not be sufficient for the correct use of most tests, and they 
recognize the need for further training to use the tests properly; (b) that 
psychologists’ attitudes towards the use of tests are positive; (c) that, in 
general, psychologists are in favor of increasing the control and 
regulation of tests and their use; (d) that there is some skepticism about 
the incorporation of new technologies in testing practice; and (e) that in 
their professional field they recognize problems, such as the improper 
use of photocopies, or not being up to date with tests, although these 
problems occur with moderate frequency. The work of Muñiz et al. 
(2020) analyzes the differences that exist by specialty and Hernández 
et al. (2021) delves into those differences linked to age, sex, and work 
sector. Regarding the evolution of opinions and attitudes over time, the 
comparative study offers fairly stable results, although positive changes 
can be seen related to the increased use of tests in the practice of the 
profession, the improvement of the information available on the quality 
of the tests, and the decrease in problems or bad practices, such as the 
use of photocopies (Muñiz et al., 2020).  

Finally, it should be noted that the results on the most widely used 
tests in Spain show that, over the years, projective tests have been 
completely relegated, with psychometric tests clearly predominating. 
In fact, in the last study, the 25 tests most used by Spanish 
psychologists are all psychometric, either tests adapted to the Spanish 
context or nationally developed tests (24%). These data are a clear 
indicator of the great activity carried out in our country in the 
construction, adaptation, and publication of tests (Muñiz et al., 2020).  

 
EVALUATION OF THE QUALITY OF TESTS PUBLISHED IN 
SPAIN 

When selecting a test for use, it is important that the professional 
evaluates or has access to external evaluations of the quality of the 
tests available. To this end, in 2010 the Test Commission initiated a 
review process of the tests used in Spain. These are both quantitative 
and qualitative evaluations carried out by experts, the aim of which is 
to help professionals choose the test that best suits their needs. 
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TABLE 1 
PERSONS WHO HAVE BEEN MEMBERS OF THE COP TEST 

COMMISSION AT SOME POINT IN TIME

NAME AFFILIATION

Ana Hernández Baeza University of Valencia 

Ana Martínez Dorado GiuntiEOS 

Eduardo Montes Velasco COP 

Francisco José Abad Autonomous University of Madrid 

Frederique Vallar Pearson 

Gerardo Prieto University of Salamanca 

Jaime Pereña TEA Ediciones 

Javier Rubio SHL Group 

José Luis Galve CEPE 

José Muñiz Nebrija University 

José Ramón Fernández Hermida COP 

Miguel Martínez EOS 

Milagros Antón TEA Ediciones 

Nicolás Seisdedos TEA Ediciones 

Paula Elosua Oliden University of the Basque Country 

Rocío Fernández Ballesteros Autonomous University of Madrid 

Rosario Martínez Arias GiuntiEOS 

Vicente Ponsoda Autonomous University of Madrid 

Viviana Gutman Mariach Pearson



The review process has been based on the test review model (CET, 
Cuestionario de Evaluación de Test) initially proposed by Prieto and 
Muñiz (2000). The CET was used in the first three editions of the 
project, with some minor modifications in the third edition. For the fourth 
edition, it was revised by Hernández et al. (2016), generating a new 
version: CET-R. This revision incorporated the most relevant 
psychometric and technological advances collected in the EFPA test 
evaluation model in its 2013 revision (Evers et al., 2013). Both models 
(CET and CET-R) are available on the website of the Test Commission: 
https://www.cop.es/index.php?page=evaluar-calidad.  They both 
contain three major sections: (a) Technical description of the test, which 
includes aspects such as the purpose of the test, its classification, the 
mode of correction, the possibility of obtaining automated reports, and 
the price, among others. (b) Technical evaluation of the characteristics 
of the test, which includes general questions such as the quality of the 
substantive model, or the quality of the materials and reports 
generated, and questions related to its psychometric quality: 
psychometric analysis of items, evidence of validity, reliability, and 
adequacy of norms or scales. For all these issues, open-ended 
questions are included to allow reasoning of the scores assigned and 
to provide any other information that may be relevant. And finally, (c) 
overall quantitative and qualitative assessment of the test, the 
quantitative result of which is reflected in a technical sheet. 

The review process begins with the appointment of a coordinator by 
the Test Commission, and with the selection of the tests to be 
evaluated. Each test is evaluated by two independent reviewers, 
usually a psychometrician and a professional expert in the construct 
measured by the test. The independent reviews are integrated by the 
coordinator in a report that is sent to the publishers for their comments. 
Finally, with all the information at his or her disposal, the review 
coordinator prepares a final report that is posted on the Test 
Commission’s website and is freely available to all professionals. 
Table 2 shows the coordinators of the different reviews. 

To date (November 2021), nine editions of this review process have 
been carried out, with a total of 89 tests reviewed, in their different 
versions. The tenth edition is currently underway. All the detailed 
revisions can be consulted on the COP website: 
http://www.cop.es/index.php?page=evaluacion-test-editados-en-
espana. Based on them, different works have been carried out that 
summarize both the results and the review process, also making 
interesting complementary and innovative contributions (by successive 
edition: Muñiz et al., 2011; Ponsoda & Hontangas, 2013; 
Hernández et al., 2015; Elosua & Geisinger, 2016; Fonseca & 
Muñiz, 2017; Hidalgo & Hernández, 2019; Gómez-Sánchez, 
2019; Viladrich et al., 2021). 

We believe that the evaluation of test quality is a very relevant 
project, with very positive repercussions on the improvement of the 
use of tests and, therefore, on the professional practice of 
psychology. Proof of this is that, in the last survey of psychologists’ 
opinion on tests (Muñiz et al., 2020), those who are aware of the 
reviews generally consider them important and necessary. They also 
indicate that they consult the reports and that these help them to 
make decisions about the tests to be used. However, only 22.5% of 
participants said they were aware of these reviews (Muñiz, et al., 
2020); therefore, a clear dissemination effort still needs to be 
carried out. 

ETHICAL AND PROFESSIONAL STANDARDS, GUIDELINES 
AND CODES  

As part of its information dissemination work, the commission is 
responsible for disseminating, and in many cases translating and 
summarizing, the most relevant international guidelines on testing. The 
following guidelines are available to professionals on its website: 
4 An adaptation of the codes of ethics and good practice of the 

American Psychological Association (APA, 1992).  
4 Minimum standards for the proper use of tests (adapted from 

Moreland et al., 1995).  
4 The ITC guidelines refer to: (a) ethical and appropriate use of tests; 

(b) translation and adaptation of tests from one culture to another 
(see Muñiz et al., 2013 and Hernández et al., 2020); (c) quality 
control of test scores, their analysis and reporting; (d) security of 
tests, examinations, and other assessments; and (e) use of tests and 
other assessment instruments in research. A summary of the last 
three guidelines can be found in Muñiz et al. (2015).   

With regard to the psychological assessment process, which 
includes tests as a fundamental tool, it is worth mentioning the 
participation of the Test Commission in the development of the 
European Guide to the Assessment Process (Fernández-Ballesteros et 
al., 2001), translated into Spanish on the commission’s website, and 
of the ISO 10667 Standard (ISO, 2011), in the drafting of which the 
then president of the commission, José Muñiz, collaborated. The 
standard, which was revised in 2020, came into operation in Spain in 
2013 and is especially relevant to the field of Work and 
Organizational Psychology, as it regulates everything related to the 
process of assessing people in the work and organizational 
environment. According to information provided by AENOR, the 
agency responsible for the standard in Spain (November 4, 2021), 
there are currently only 10 certified companies. However, the survey 
carried out by the Working Group on Psychology and Good Practices 
in Recruitment and Selection of People of the COP of Madrid (COP-
Madrid, 2015), suggests that the standard may be being adopted at 
a less formal level by a larger number of organizations. According to 
this survey, and as recommended by the standard: (a) most 
companies keep a record of the technical documentation of the 
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TABLE 2 
COORDINATORS OF TEST EVALUATIONS  

CARRIED OUT BY THE COP TEST COMMISSION

EDITION NAME AFFILIATION

1 José Muñiz Nebrija University 

2 Vicente Ponsoda Autonomous University of Madrid 

3 Ana Hernández Baeza University of Valencia 

4 Paula Elosua Oliden University of the Basque Country 

5 Eduardo Fonseca Pedrero University of La Rioja 

6 M. Dolores Hidalgo Montesinos University of Murcia 

7 Laura E. Gómez Sánchez University of Oviedo 

8 Carme Viladrich Autonomous University of Barcelona 

9 Luis Manuel Lozano University of Granada

https://www.cop.es/index.php?page=evaluar-calidad
http://www.cop.es/index.php?page=evaluacion-test-editados-en-espana
http://www.cop.es/index.php?page=evaluacion-test-editados-en-espana


assessment methods they use in their recruitment and selection 
processes (56%), (b) the people conducting the assessments have the 
required technical/specific training (74%), (c) the people being 
assessed are informed about the different phases of the process and 
the implications of each of these phases (90%), and (d) the security 
and confidentiality of the information collected during the assessment 
process is guaranteed (91%). These figures indicate that we are on 
the right track, although, in some respects, there is still room for 
improvement. 

 
OTHER ACTIONS AND PROJECTS  

The organization of round tables and symposia focused on testing in 
national and international congresses, or the organization of specific 
training activities on the construction, use, and evaluation of tests are 
complementary actions organized by the test commission. 
Specifically, the courses organized by the Spanish Psychological 
Association through the Distance Continuing Education Program 
(FOCAD) stand out (Elosua, 2019; Muñiz & Fonseca, 2017), or 
those offered by the main test publishers operating in Spain (TEA, 
Pearson, GiuntiEOS, or CEPE). It is the latter that ensure that the only 
restrictive action exercised in our country for the use of tests is applied: 
test publishers ensure that only qualified persons have access to tests 
depending on their classification according to the APA categories (A, 
B, and C) (APA, 2014). Those tests classified as B (collective cognitive 
and personality tests) or C (individual tests and projective tests) can 
only be acquired by psychologists. 

 
INTERNATIONALIZATION OF THE TEST COMMISSION 

As it could not be otherwise in a globalized world, the projects in 
which the Commission works go beyond the limits of our borders, and 
are framed in an international vision of collaboration and cooperation 
for the improvement of the use of tests. The Test Commission works 
regularly with international organizations such as the European 
Federation of Psychologists’ Associations (EFPA) and the International 
Test Commission (ITC), which offer a framework of reference and an 
international scope of application in the regulation of the use of tests 
(Bartram, 2011; Muñiz & Bartram, 2007; Muñiz et al., 2001). 

In this regard, it is important to highlight the work of the ITC in the 
development and dissemination of guidelines related to different 
aspects of test construction, adaptation, and use. The guidelines 
attempt to respond to the demands and challenges regarding the 
correct use of tests. In addition to the guidelines already mentioned, 
the ITC has made recommendations on: (a) large-scale assessments in 
linguistically and/or culturally diverse populations (ITC, 2018), (b) 
use of test updates and outdated tests (ITC, 2015), (c) computerized 
and internet-based assessment (ITC, 2005) and, to be published 
soon, (d) technology-supported assessments, developed jointly with 
the Association of Test Publishers (ATP). 

The Test Commission, as a member of the EFPA Committee on Tests 
and Testing (known as the Board of Assessment since 2011), has 
participated in the international studies on the attitudes and opinions 
of psychologists towards tests.  In the first edition of the project, 6 
European countries participated (Muñiz et al., 2001), and in the 
second edition the number of participants increased to 17 (Evers et 
al., 2012), to which 12 were later added, including countries from 
Africa, America, and Oceania, such as Brazil, Lebanon, Indonesia, 

Nigeria, or New Zealand (Evers et al., 2017). Currently, information 
continues to be collected in order to undertake a third edition of the 
project. The results of these studies allow us to compare the opinions 
of psychologists from different countries. The latest data conclude that 
in all countries the opinion towards the tests is generally positive, with 
a slight skepticism towards the use of the Internet, except for China, 
which scored significantly high in this aspect (Evers et al., 2017). 
Once the study is completed, it will be interesting to analyze the 
evolution of opinions and attitudes over the last 30 years. 

Another important EFPA project that has gained traction in the 
Commission is the development and updating of a model for assessing 
test quality. The first model was published on the EFPA website in 
2002 (Bartram, 2002), and it has subsequently been revised twice: 
2008 (Lindley et al., 2008) and 2013 (Evers et al., 2013). The last 
update served as inspiration for the Spanish CET-R model. At this 
moment the EFPA has formed a new working group to study a new 
update, incorporating novel aspects, such as gamification, which are 
being incorporated in psychological and educational assessment.  

Finally, we highlight the creation of the competency standards 
required to be able to use tests in the different fields of psychology. 
These standards are mandatory for EFPA member countries interested 
in obtaining European certifications for test users. This project was 
launched together with the EAWOP (European Association of Work 
and Organizational Psychology) for the field of Work and 
Organizational Psychology and was later generalized to the areas of 
Education and Health. These European certifications, which accredit 
the competencies of test users, are already being issued in countries 
such as the United Kingdom and Sweden. 

All documentation on the EFPA’s various testing projects can be 
found at http://assessment.efpa.eu/documents-/. ITC guidelines and 
recommendations are available at https://www.intestcom.org/page/28.  

 
LOOKING TO THE FUTURE 

The Test Commission has been going strong for twenty-five years 
now, and on its silver jubilee, in addition to looking back at what has 
already been carried out, we would like to make some reflections on 
the future. We do so with extreme caution, knowing that the future, as 
Seneca (2013) warned us, lies in uncertainty, and that its nature is 
liquid, evanescent and plagued by black swans, i.e., highly 
improbable and unpredictable events that change our lives; the 
COVID-19 pandemic was the last one (Bauman, 2002; Taleb, 
2008). In the coming years the commission will continue to strengthen 
and enhance the lines of work that already have a solid track record. 
However, to enhance their effectiveness and usefulness we must try to 
improve their dissemination among psychology professionals. As we 
have pointed out, in the last survey of psychologists’ opinions on tests 
(Muñiz, et al., 2020), only 22.5% of respondents said they were 
aware of a central activity of the commission, such as the evaluation 
of the quality of the tests that are made public on the COP website. 
Nor does the publication of standards and recommendations on the 
use of tests seem, in itself, sufficient to change assessment practices 
(Rios & Sireci, 2014). One way to improve the impact of guidelines 
related to the use of tests would be their explicit inclusion in 
psychology curricula, mainly within the subjects of psychometrics and 
psychological assessment. Some universities already do this, 
incorporating the CET-R model in Psychometric practices (Viladrich et 
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al., 2021). In any case, further work should be carried out to increase 
the visibility and impact of the actions of the Test Commission among 
professionals, which will result in a shortening of the distance between 
academia and research, on the one hand, and professional practice, 
on the other (Elosua, 2012). 

But surely the main future challenges for the committee have to do 
with the growing incorporation of new technologies in evaluation. 
Technological advances are having a decisive influence on the 
different phases of assessment and on the measuring instruments 
themselves. To cite just a few examples, the development of items, with 
multimedia content, or based on games, the test scoring and the 
preparation of reports, which can be done in an automated way, or 
the way tests are applied, through the internet, by means of adaptive 
applications, etc. (Nieto et al., 2018; Parshall et al., 2010; Sanz et 
al., 2020; Seelow et al., 2019; Sorrel et al., 2021; Wan & Henly, 
2012). All this generates new needs and situations to which we must 
respond. The recent pandemic originating from COVID-19 and its 
impact on psychological assessment, for example, show the 
continuing need for adaptation to new environments and the role that 
technology can play in that process. Confinement and social 
distancing forced the need for remote assessments and remote test 
administration (Elosua, 2021), which would have been unthinkable 
decades ago. But not only that, technology, especially through cell 
phones and other portable devices, is also contributing to the rise of 
ambulatory assessment, which collects information about people’s 
behaviors, emotions, thoughts, etc., in a personalized, dynamic, 
contextual, and ecological way (Muñiz & Fonseca-Pedrero, 2019). 
And these advances enable the use of new indicators, such as 
physiological responses, physical indicators, eye movements, or 
information provided by social networks. These types of indicators 
generate such a large amount of information that traditional data 
analysis techniques are not capable of handling them, so new 
analysis methodologies are emerging, grouped under the 
denomination of big data (Kosinski et al., 2013). This type of data 
also requires new psychometric models, such as network models 
(Borsboom & Cramer, 2013; Fonseca-Pedrero, 2018), or dynamic 
systems models (Nelson et al., 2017). 

All these advances present great opportunities for psychological 
assessment and have important advantages. As Simmering et al. 
(2019) point out, first, they facilitate the collection of dynamic, real-
time data and allow the inclusion of contextual information. All this 
can contribute to increase the ecological validity of assessments and 
avoid the need to respond retrospectively or to generalize from a 
one-off assessment using a traditional test.  Secondly, it facilitates the 
recording of process information (item response times, pupillary 
measurements, social interactions) that can be very useful for 
obtaining evidence of the validity of measures of certain constructs, 
such as attentional control or, at the group level, trust or leadership. 
Third, it allows not only the creation of adaptive tests, but can also give 
individuals personalized feedback based on their responses or 
overall test scores, which in itself is an intervention that can improve 
learning and certain behaviors. Also, with outpatient assessment, the 
almost immediate identification of states or situations at risk for the 
individual will allow immediate actions to be taken that increase the 
chances of intervention success. Finally, the possibility of presenting 
audiovisual or virtual reality items allows the creation of more realistic 

situations that increase the ecological validity of the assessments and 
decrease certain response biases such as social desirability (Woods 
et al., 2020). In addition, these formats tend to be more motivating for 
people, who become more involved in the tests, which could 
contribute to reduce measurement error. 

Some of the technological advances mentioned above are already 
being implemented in our country. For example, there are more 
adaptive tests marketed (Barrada, 2012), and mobile applications 
are being created for outpatient assessment, such as, for example, the 
app for telematic monitoring of children and young people at risk of 
psychological problems during the recent confinement by COVID-19: 
https://www.fbbva.es/noticias/una-app-para-el-seguimiento-de-
j o v e n e s - c o n - p r o b l e m a s - d e - s a l u d - m e n t a l - d u r a n t e - e l -
confinamiento/). However, according to the survey conducted by 
Muñiz et al. (2020), most psychologists are still somewhat reluctant to 
incorporate these types of technological advances. Such reluctance 
may be justified by the issues that are still not well resolved and the 
challenges posed by all the aforementioned advances (Iliescu & 
Greiff, 2019; Simmering et al., 2019; Tonidandel et al., 2002).  

One of the main challenges is to ensure that such promising 
technological advances do not jeopardize the essential: construct 
validity (Iliescu & Greiff, 2019; Simmering et al., 2019; Woods et al., 
2020). No matter how motivating and realistic the tests are, no matter 
how much objective information they incorporate, it is necessary to 
ensure the psychometric quality of the scores generated. Some 
reflections and examples of the psychometric rigor that should 
accompany technologically innovative tests can be found in the works 
of this monograph (Abad et al., 2022; Andrés, et al., 2022; Elosua, 
2022; Fonseca-Pedrero et al., 2022; Santamaría & Sánchez-
Sánchez, 2022; Suárez-Álvarez et al., 2022). For its part, 
psychometrics will have to advance in the design of new ways of 
assessing psychometric quality. In addition, the incorporation of 
technology opens up a whole series of ethical and equity issues, 
depending on the technological resources and the degree of 
familiarity with the technology of the people being assessed, without 
ruling out possible negative reactions to the assessment. Another focus 
of new problems are security issues, such as the control of items 
exposed online, the identity of participants who are assessed online, 
privacy (for example, when data from social networks are used), the 
maintenance and storage of large amounts of data, etc.  

Despite these problems and risks, tests that employ some of the 
methodological advances presented (computerized tests, automatic 
scoring, adaptive tests, automated reports, ambulatory assessment) 
are becoming more and more common in our country. And we have 
no doubt that many more will be incorporated. However, before 
adopting a particular technology, psychometricians, test authors, and 
test publishers must assess the potential costs and benefits of that 
technology for assessing a given construct in the population of interest. 
And, above all, the tests that implement these advances must be 
accompanied by guarantees of psychometric quality, with rigorous 
studies to back them up. 

The Commission should be very attentive to how the different 
advances are implemented in our country and adopted by publishers 
and professionals. As the various technologies are incorporated into the 
professional practice of psychology, it will be necessary to update the 
test evaluation model (CET-R). Moreover, the translation and 
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dissemination of the guidelines governing computerized and internet-
based assessment (ITC, 2005) and the forthcoming ITC guidelines 
governing technology-based assessments, and their follow-up, will 
allow for increased rigor in the construction and implementation of these 
new-generation tests. However, it should be noted that many of these 
new forms of assessment use complex algorithms and models that are 
often beyond the skills and knowledge of psychologists, requiring 
collaborative work with other professionals, such as programmers and 
software and hardware engineers. Technology alone is no guarantee of 
anything (Liem et al., 2018), it is crucial that the incorporation of 
technology into the field of assessment is always done with 
psychological and psychometric guarantees, not allowing oneself to be 
dazzled by the fireworks of technology for technology’s sake. Neither 
data nor technology know psychology, and that knowledge is provided 
by psychologists; the clear definition of the psychological construct 
being evaluated, the reliability, and the validity are non-negotiable, to 
cite just three essential issues. The COP Test Commission, like a hundred-
eyed Argus, will do its utmost to ensure that these psychological and 
psychometric guarantees are met. 
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